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Abstract: Teachers may not feel satisfied with the feedback they have 
got from their superiors’ evaluation. This paper aims at inspiring 
teachers with ideas of self-learning to improve their teaching 
performance for professional development. The writer shares his own 
experience as a principal and a head of the English department in 
exploring self-evaluation models to monitor language teachers’ 
performance in the classroom. 
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This paper aims at inspiring language teachers as well as language 
supervisors or principals with fruitful ideas on teacher self-evaluation 
models as teacher portfolio to monitor language teachers’ performance. 
This teacher portfolio is used as evidence of what the teachers are able to 
do and how they do it. The collection of the teacher’s work as portfolio 
depends on how the portfolio will be used and what the purposes of the 
portfolio will be. As a matter of fact, portfolio is useful for language 
teachers and their supervisors/principals. 
The aim of using portfolio for language teachers is to raise the 
awareness of becoming reflective teachers, to develop independent, self-
directed learner-teachers, and to achieve the best performance for their 
teaching effectiveness. The aim of using portfolio for language 
supervisors or school principals is to provide alternative ways to evaluate 
both products and processes of the teachers’ learning and teaching efforts 
and to facilitate the professional development of the language teachers. 
The teacher portfolio is authentic and more objective data for school 
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principals or language supervisors to use better judgments or decisions for 
their teachers. Therefore, teacher portfolio could be as alternative ways to 
overcome the shortcomings of the subjectivity of the traditional teacher 
evaluation which lacks authentic evidence of their teachers’ performance 
or efforts. 
Further, it is expected that language teachers become self-directed 
learners as well as researchers by using teacher self-evaluation models to 
improve their own teaching performance. This activity will also help 
teachers become more critical and aware of their actions and values given 
to their students. These critical behavior and awareness of doing their best 
in class would enhance the teacher’s professional development. By using 
this portfolio, it would also help language teachers step their own ladder 
career as academics as well as professionals. 
Moreover, it is advisable that language teachers choose their 
preferred self-evaluation model to monitor and improve their own 
performance in class. Therefore, this paper would discuss some 
instruments of teacher self-evaluation model, that is, teacher self-
evaluation, student feedback, peer observation feedback, teacher reflection 
and teacher diary, and teacher self-evaluation models, advantages of using 
teacher portfolio and the results of the survey. 
 
INSTRUMENTS OF TEACHER SELF-EVALUATION MO-
DELS 
Language teachers may monitor their own teaching performance by 
using teacher portfolio. In order to get more objective information on their 
performance, they use some instruments, such as teacher self-evaluation, 
student feedback, peer-observer feedback, teacher reflection, and teacher 
diary. Here, the writer would like to suggest these five instruments of 
teacher portfolio as follows: 
First, teacher self-evaluation is used as an instrument for evaluating 
teachers’ performance. After teaching sessions in the classroom, language 
teachers could use self-evaluation checklists they need. The self-
evaluation checklist is used by language teachers to reflect upon their 
teaching performance. The teachers may also ignore the unnecessary 
items in the questionnaire and add other necessary items or modify the 
self-evaluation checklists. 
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Second, student feedback could also be used as a monitoring 
instrument for the teacher self-evaluation to enhance the objectivity of the 
feedback. In order to get students feedback, language teachers ask their 
students to fill out questionnaires which have the same items as teacher 
self-evaluation checklists. The students are supposed to fill out the 
questionnaires directly after the teaching session. Student feedback may 
become the most important inputs for the teachers to improve their 
teaching performance. By analyzing the student feedback, teachers could 
know the needs of their students on their teacher performance in the 
classroom. 
Third, peer-observer feedback is used to monitor language teachers’ 
performance in the classroom. In order to be able to give feedback, the 
peer-observers (colleagues) could be asked to sit in the classroom and 
observe the teaching and learning process. The peer-observers use their 
evaluation checklists having the same items as the teacher self-evaluation 
checklists. It is advisable that the peer-observer is also the same language 
teacher who could give feedback by conducting classroom observation. In 
order to be able to give objective feedback, he/she should have enough 
knowledge/skills and experience in language teaching and know how to 
conduct classroom observation. Allwright (1988) stated that what is 
involved in classroom observation is a procedure for keeping a record of 
classroom events in such a way that can be studied later, typically either 
for teaching training or for research purposes. Arends (1998) also 
explained that observation is a research procedure in which the researcher 
watches and records behaviors: a procedure for learning to teach by 
watching, recording and reflecting about teacher and student behavior in a 
classroom. Based on Allwright’s and Arends’ points of view, it can be 
concluded that in a classroom observation, an observer has to do at least 
three important things: 
1. sitting in a classroom watching on the teaching performance as well as 
the students’ behavior  
2. recording what has happened in the classroom 
3. reflecting/discussing teacher’s performance in the classroom as well as 
students’  behavior with the observee. 
 
From this kind of developmental observation, an observee may 
receive constructive feedback that may lead him/her to the development of 
his/her own teaching performance. 
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Fourth, reflection is a careful and analytical thought by teachers 
about what they are doing and the effects of their behavior on their 
instruction and on student learning (Arends, 1998, p. 536).  Reflection 
means that teachers have to think and analyze what they have done/taught 
in the classroom by relating to their previous experiential knowledge and 
received knowledge. Relating to the teacher portfolio, language teachers 
can use several ways to do teaching reflection by using the results of their 
self-evaluation checklist, their student feedback, and their peer-observer 
feedback. In this matter, the language teachers may discuss with their 
colleagues/peers as observers and with some students about what they 
have seen on the teaching session. The idea behind this reflection is that 
language teachers could ask their peer observers/students to express their 
thoughts, impression, feelings, and experience about teachers’ perfor-
mance they have just seen in the classroom. 
Further, this reflection might be used to develop the power of 
critique. Therefore, it is important to have an alternative reflective model 
for language teachers (Wallace) as follows:  
 
 
Fifth, a teacher diary can be used as a way to note feedback relating 
to language teachers’ performance in the classroom. A teacher diary may 
contain important information about teachers’ performance such as the 
weaknesses of the teachers in relating to their teaching performance in the 
classroom or same teaching performance that should be changed, the 
students’ expectations to understand the lesson better, and so on. Further, a 
teacher diary could be a useful tool for both classroom research and 
personal professional development. And Arends (1998) stated that one of 
the most productive ways to enhance reflective thinking is by using a 
diary/journal. The results of the teacher reflection could also be put in the 
diary. This idea is inspired by Ana Halbach’s successful research on using 
trainees’ diaries to evaluate a teacher training course (Halbach in ELT 
journal, 1999, p. 183 – 189). She described how teacher-trainees’ diaries 
were used as a source of information about teacher-trainees’ perception of 
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a course in methodology. And the aim of the course was to provide the 
teacher-trainees with the opportunity to be aware of their own perception 
of teaching and to modify and enrich them through the perception of new 
ideas. Moreover, Elliot (1991) commented that a teacher diary could 
contain observation, feelings, reactions, interpretation, reflection expla-
nations altogether, then, as a potential rich research tool. Thus, by using a 
teacher diary, a language teacher could become a researcher of his own 
teaching performance as well. 
The Advantages of Using Teacher Portfolio of Self-Evaluation 
Models: 
• facilitating the professional development of language teachers by 
monitoring teachers’ performance in the classroom in order to 
improve their teaching performance. 
• providing evidence of rich and authentic information and evidence of 
growth of the language teachers that may be used for teachers’ career 
promotion. 
• giving the opportunity for the language teachers to use the teacher 
portfolio of self-evaluation models as a part of their classroom 
research. 
• developing the language teachers themselves to become independent, 
self-directed and autonomous teacher learners. 
• providing an alternative way to evaluate both products and processes 
of teachers’ learning attempts. 
• giving a holistic profile of what the language teachers are able to do 
and how they are able to do it. 
 
Table 1.  Teacher Self-Evaluation Models To Monitor Teacher Per-
formance in the  Classroom 
No Alternative Models How to use Rationale 
1 Teacher Self-
Evaluation + Teacher 
Reflection 
After a teaching session, the 
teacher would fill out the 
self-evaluation checklist 
and then he/she would think 
hard and analyze what 
he/she has just taught with 
the received knowledge and 
previous experiential 
knowledge in order to 
improve his/her teaching 
performance in the future 
• using a teacher self-
evaluation checklist 
as a tool for teacher 
reflection  
• any individual teacher 
could do this alone 
whenever he/she 
needs after a teaching 
session 
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Evaluation + Student 
feedback + Teacher 
Reflection  
After a teaching session, the 
teacher would fill out the 
self-evaluation checklist 
and also ask students to 
give feedback by filling out 
the same checklists and 
then he/she would look at 
the students feedback and 
compare it with his/her self-
evaluation and analyze 
them with the received 
knowledge and previous 
experiential knowledge in 
order to improve his/her 
teaching performance in the 
future. 
• Student feedback is 
the most important 
input because 
students are the 
teachers’ direct 
customers 
• Using student 
feedback and teacher 
self-evaluation as a 
tool for teacher 
reflection 
3 Teacher Self-
Evaluation + Student 
feedback + peer-
observer feedback + 
Teacher Reflection 
After a teaching session, the 
teacher would fill out the 
self-evaluation checklist 
and also ask students and a 
peer observer in the 
classroom to give feedback 
by filling out the same 
checklist and then he/she 
would look at the students 
and peer feedback and then 
compare them with his/her 
self-evaluation after that, 
he/she may analyze and 
reflect them with the 
received knowledge and 
previous experiential 
knowledge in order to find 
out ways to improve his / 
her teaching performance in 
the future 









evaluation as a tool 
for teacher reflection 
• It may be hard to 
evaluate oneself 
therefore the teacher 
sometimes needs 
his/her peer to help 
observe his/her 
teaching performance 






Teacher Reflection and 
Teacher Diary 
After a teaching session the 
teacher would fill out the 
self-evaluation checklist 
and also ask students and 
his/her colleague to be an 
observer in the classroom in 
order to give feedback by 
filling out the same 
checklists. After that, he/she 
would look at the students 









evaluation as a tool 
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and peer feedback and 
compare them with his/her 
self-evaluation. Then, 
he/she has to analyze and 
reflect them with the 
received knowledge and 
previous experiential 
knowledge in order to 
improve his/her teaching 
performance in the 
classroom in the future. In 
order to note important 
information about the 
teacher’s performance as 
well as the teacher 
reflection and commitment 
to improve his/her teaching 
performance, the teacher 
may use teacher diary as a 
tool for his/her professional 
development. 
for teacher reflection 
• It may be hard to 
evaluate oneself 
therefore the teacher 
sometimes needs 
his/her peer to help 
observe his/her 
teaching performance 
to enrich his/ her 
portfolio 
• The teacher’s note is 






Moreover, the teacher self-evaluation models could function as 
authentic teacher portfolios for the language teachers to show their actual 
efforts, progress, and achievements. In order to be authentic portfolio, the 
teachers have to use/implement the teacher self-evaluation models again 
and again within a period of time, for example, several times in one 
semester or one academic year. The more they try out or use them, the 
more information the teachers may obtain. The benefits of these self-
evaluation models as portfolios for the language teachers are to control of 
the teachers’ own teaching, to assess the teachers’ own strengths and 
weaknesses, to encourage them to improve their teaching performance 
collaboratively, to help the teachers set their own realistic goals of 
teaching to reflect their own teaching, and to help them make decisions on 
their instructional plans. While the benefits of these self-evaluation models 
for the school principals or the heads of the departments are to asses of 
their teachers’ achievements, to see the holistic profile of their teachers, to 
see the efforts as well as the progress of their teaching, to discuss their 
teaching processes, and strategies of their successful teaching, and to 
evaluate the teacher’s performance for promotion.  
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These self-evaluation models as portfolios become rich with the 
evidence of what the teachers are able to do and how they are able to do it, 
and show the individual teacher’s skills, ideas, interests and 
accomplishments. And these long- term portfolios will provide a more 
accurate picture of the teacher’s specific achievement and progress. By 
showing examples of these teachers’ portfolios, they provide an authentic 
and realistic portrait of individual teachers’ abilities. And these self 
evaluation models always offer an opportunity for teacher self-reflection 





There were forty English teachers from eighteen senior high-schools 
(‘SMU’) in Surabaya, participated in this survey. Most of these 
participants’ academic qualifications were S1 graduates (95%) and S2 
graduates (5%). Furthermore, there were forty participants taken from 18 
out of 146 public and private senior high-schools (‘SMU’) in Surabaya.  
These forty participants were interviewed and two out of them were asked 




This survey was conducted between August and September 2003. 
There are two parts of this survey – first, we collected data from forty 
English teachers as participants by using an interview guide via telephones 
and second, we asked two volunteer English teachers from two different 
senior high-schools (public and private) to try out Teacher-Self Evaluation 
models proposed in this study. In addition, the writer also asked a 
colleague to do the same interview to crosscheck the consistency of the 
data collected by the writer himself. 
 
Survey Results 
The results of the first survey are as follows: 
(a) when asked about the feelings of satisfaction on the use of supervising 
checklists in order to evaluate the teacher performance given by the 
school principals or head of the department, the English teacher 
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participants (n = 40) replied that many participants (62,5 %) did not 
feel satisfied but a few participants (37,5 %) felt satisfied. 
(b) when asked about self-evaluation checklists used to monitor the 
English teacher performance in the classroom after teaching sessions, 
the English teacher participants (n = 40) replied that most participants 
(80 %) never used self-evaluation checklists but only a few others (20 
%) had used them. 
(c) when asked about peer-observer checklists used to monitor the English 
teacher performance in the classroom, the English teacher participants 
(n = 40) replied that most participants (77,5 %) never used them but 
only a few participants (22,5 %) asked their colleagues to sit in their 
class in order to observe their teaching performance by using 
observation checklists. 
(d) when asked about student feedback checklists, all the English teacher 
participants (100 %) used them in order to help the teachers obtain  
feedback from their students on their teaching performance in the 
classroom. 
(e) when asked about teaching reflection, some English teacher 
participants (50 %) used it but some others (50 %) did not use it. 
(f) when asked about teacher diary, many English teacher participants 
(62,5 %) used it because the school usually asked them to use it but a 
few other participants (37,5 %) did not use it. 
(g) when asked whether the English teacher participants wanted to use 
teacher self-evaluation models voluntarily, most participants (87,5%) 
were willing to try them for their professional development but a few 
participants (12,5 %) did not want to use them because the school did 
not ask them to do that.  
 
Based on the data above, we can see that: 
1. Many participants did not feel satisfied with the supervising checklists 
as an instrument to evaluate the English teacher performance observed 
by the school principals in the classroom for the some reasons: 
! the evaluator’s educational background was not English education 
! when the school principal sat in a class to observe the English 
teacher performance, the classroom setting was not as natural as it 
was. To know their respectful person (a principal) in the class, the 
students usually tended to be quiet and the teacher’s action might 
be different from the daily teaching practice 
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! the principal’s views on the evaluation of the English teacher 
performance could be different from those of the English teacher 
themselves or the students  
! the principal scores could be very subjective (different raters might 
give different emphasis on scoring) and sometimes they were not 
transparently discussed afterwards 
2. All the participants had their own ways to get feedback from their 
students. They tried to get student feedback because students are their 
main customers/audience at school. In addition, the way the English 
teacher got the student feedback could be through interviews 
(individuals or a group of students) and questionnaires (closed or 
open–ended questionnaires) 
3. Many participants (62,5%) used teacher-diary but most of them just 
wrote some notes on the teaching dates and the teaching materials 
given, for example, some topics taken from page x to page y of a book 
z. They did not mention the strengths or weaknesses of their teaching 
techniques or activities used in the classroom and some important parts 
of their teaching that should be changed or commitment to teach better 
in the future. 
4. After knowing the benefits of using self-evaluation models for their 
professional development, many participants (87,5%) wanted to try 
their preferred self-evaluation model voluntarily especially if their 
schools asked or allowed them to do. But a few participants (12,5 %) 
did not want to do that because the schools did not ask them to do so 
and they did not want to make themselves busy with such additional 
burden.  
The results of the second survey were in the forms of reports given 
by two volunteer English teachers from senior high-schools in Surabaya, 
who used self-evaluation models to monitor the teacher performance in 
the classroom. And the reports on the implementation of self-evaluation 
models are summarized as follows: 
The first report was given by Teacher R (a part-time English teacher 
from a private SMU in Surabaya/female/32 years old/3 years teaching 
experience/graduated from the faculty of letter in Jogyakarta). She chose 
the model using teacher self-evaluation, student feedback, and teacher 
reflection. After a teaching session, she filled out the self-evaluation 
checklist designed by John Partington and Patricia Luker (1984). She also 
asked her students to give feedback on her teaching performance by filling 
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out the same checklists and then looked at the student feedback and 
compared it with her self-evaluation. After that she analyzed both 
feedbacks with the received knowledge and previous experiential teaching 
knowledge in order to improve her teaching performance in the future. 
The scores of Teacher Self-Evaluation and Student feedback could be 
seen in the following table. 
 
Table 2.  The scores of Teacher R self-evaluation and her student 
feedback by suing a self-assessment scale designed by John 
Partington and Patricia Luker 
The scores of 
No. Teacher performance items Self-evaluation 
(Teacher R) 
Student feedback 
(average)  n = 32 
1 Is well prepared 2 3.1 
2 Knows material thoroughly 3 3.2 
3 Enjoys teaching 4 3.2 
4 Speaks the language fluently 4 3.2 
5 Pleased to answer students' questions 4 3.3 
6 Is dedicated 3 2.9 
7 Conveys self-confidence in the 
language 
4 3.3 
8 Praises and encourages students 4 2.8 
9 Encourages students to speak the 
foreign language 
4 3.0 
10 Is positive and constructive in attitude 
to teach 
4 3.1 
11 Explains clearly when students do not 
understand 
4 2.4 
12 Is enthusiastic and animated 2 2.4 
13 Has practice with learning difficulties 4 3.1 
14 Goes beyond textbook. Supplements 
curriculum. 
2 2.1 
15 Does not embarrass or belittle students 
when mistakes occur 
4 3.7 
16 Is not sarcastic or critical 4 3.7 
17 Has friendly, informal, relaxed 
classroom 
2 2.5 
18 Uses a great deal of variety in lesson 
planning 
2 2.0 
19 Accept ideas from students. Is open. 4 3.0 
20 Knows when things are going wrong. 
Flexible 
3 2.6 
Notes: a scale range from 1 (very poor) to 4 (very good) 
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Based on the data shown in the table 2, Teacher R did reflection on 
her teaching performance by using reflection questions. The results of her 
reflections are as follows: 
(a) when asked about her satisfactory feeling of her teaching, Teacher R 
replied that she did not feel satisfied because she thought she had not 
given what the students expected. She did not feel so satisfied with 
shortcomings of her teaching techniques and materials due to the facts 
that she was not a graduate of English Teacher Training College and 
she only used the student textbook. 
(b) when asked whether she achieved her teaching aims, she replied that 
most of her students understood her explanations and were eager to do 
some activities in class. 
(c) when asked about the students’ responses and their reasons for the 
response, she replied that some students gave good responses in doing 
discussion, making presentation and doing the exercises from the 
textbook but some others felt bored for they had to use the only 
textbook. 
(d) when asked about aspects of the lesson she was happy with, she 
replied that she was happy with the reading and writing skills. 
(e) when asked whether there was anything in the lesson she would like to 
change if she has the opportunity to do it again next time, she replied 
that she would like to use more media, she wanted to assign her 
students to obtain learning materials by using internet or from other 
sources such as supplement books, authentic materials (newspaper / 
magazines, etc), and she also wanted to use various teaching 
techniques. 
As shown in table 2, we could see that the teacher realized her 
weaknesses on some items that influenced her teaching performance, that 
is, the lesson was not so well-prepared, her teaching was not so 
enthusiastic and animated, she just taught the materials from the student 
textbook, her classroom setting was not so friendly, informal and relaxed, 
and she did not use variation in her teaching. 
And from the students scores, we could see that the students 
expected her to explain more clearly, they expected her teacher to be 
enthusiastic and animated in her teaching and to enrich them with 
learning materials from other sources (beyond textbooks), they also 
expected her teacher to use a great deal of variation in her lesson 
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planning, to create more friendly, informal, and relaxed classroom and to 
know when things were wrong. In addition the teacher was also expected 
to praise and encourage her students and to show her dedication. 
The second report was given by Teacher A ( a full-time English 
teacher from a public “SMU” in Surabaya/male/52 years old/about 27 
years teaching experience/a M.Ed. holder graduated from a university in 
UK ). He was teaching third year students (IIIP3 class) within 2 lesson 
hours (2 x 45 minutes). His main aim of the lesson was to find out the 
main ideas from a reading text. The stages of his lesson were pre-reading 
(10 minutes), whilst-reading (60 minutes), and post-reading (20 minutes). 
In the pre-reading, the teacher drew students’ attention by showing a 
picture and asked some questions relating to the picture. In the whilst-
reading, the teacher asked students to do tasks individually and then in 
groups, and discussing the answers. In the post-reading, the teacher 
checked the students’ answers and explained the problems. He chose the 
teacher self-evaluation model using teacher self-evaluation, student 
feedback, peer-observer feedback, teacher-reflection and teacher-diary. 
After a teaching session, he filled out the self-evaluation checklist 
designed by John Partington and Patricia Luker (1984) and also asked his 
students (III P3 class) and Mr  B ( a full-time English teacher from a 
public “SMU” in Surabaya/male/+35 years old/about 10 years teaching 
experience/an S1 graduate of a Teacher Training College in Surabaya) as 
a peer-observer in the classroom. He sat in the class and had to give 
feedback by filling out the same checklist. After that, he would like to see 
the feedback of the students and peer. Then he compared them with his 
self-evaluation. Next, he analyzed and reflected these three feedbacks with 
the received knowledge as well as his previous experiential knowledge in 
order to improve his teaching performance in the future. In order to note 
the important information about his teaching performance including the 
results of his reflection, he used a teacher diary as an instrument for 
professional development. The scores of his self-evaluation, student 
feedback, and peer-observer feedback could be seen in the following table. 
Further, Teacher B, a peer-observer gave his general comments on 
Teacher A’s teaching performance. There were two comments-positive 
points and suggestions. In the positive points, Teacher B stated that 
Teacher A was well-experienced English teacher. And the observer had to 
learn many things from Teacher A. He also observed that the students 
enjoyed his lesson. Furthermore, he suggested that Teacher A should 
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speak more slowly because some students were poor in their English 
lesson. 
 
Table 3.  The scores of Teacher A self-evaluation, III P3 student 
feedback (n=36), and peer-observer feedback by using a 
self-assessment scale designed by John Partington and 
Patricia Luker (1984) 
The scores of 




(average)   




1 Is well prepared 4 3.3 4 
2 Knows material 
thoroughly 4 3.9 4 
3 Enjoys teaching 3 3.5 4 
4 Speaks the language 
fluently 4 4.0 4 
5 Pleased to answer 
students' questions 4 3.8 4 
6 Is dedicated 3 3.5 4 
7 Conveys self-
confidence in the 
language 
4 4.0 4 
8 Praises and 
encourages students 4 3.2 3 
9 Encourages students to 
speak the foreign 
language 
4 3.6 3 
10 Is positive and 
constructive in attitude 
to teach 
4 3.5 4 
11 Explains clearly when 
students do not 
understand 
4 3.2 4 
12 Is enthusiastic and 
animated 4 3.7 4 
13 Has practice with 
learning difficulties 4 3.4 4 
14 Goes beyond 
textbook. Supplements 
curriculum. 
4 3.0 4 
15 Does not embarrass or 
belittle students when 
mistakes occur 
4 3.7 4 
16 Is not sarcastic or 
critical 4 3.4 4 
17 Has friendly, informal, 
relaxed classroom 4 3.7 4 
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18 Uses a great deal of 
variety in lesson 
planning 
4 3.7 4 
19 Accept ideas from 
students. Is open. 4 3.5 4 
20 Knows when things 
are going wrong. 
Flexible 
4 3.0 4 
Notes: a scale range from 1 (very poor ) to 4 (very good) 
 
Further, Teacher B, a peer-observer gave his general comments on 
Teacher A’s teaching performance. There were two comments-positive 
points and suggestions. In the positive points, Teacher B stated that 
Teacher A was well-experienced English teacher. And the observer had to 
learn many things from Teacher A. He also observed that the students 
enjoyed his lesson. Furthermore, he suggested that Teacher A should 
speak more slowly because some students were poor in their English 
lesson. 
Based on the data shown in the table 3, Teacher A conducted 
reflection on his teaching performance by using reflection questions. The 
results of his reflection are as follows: 
a. when asked about his satisfactory feelings of his teaching at class III 
P3 on August  20, 2003, Teacher A replied that he felt satisfied in 
some ways. He did not feel satisfied with the materials taken from the 
textbook which contained too many difficult words for his students so 
that his students tempted to use the dictionary too often though they 
did not need to know the meanings of all difficult words. 
b. when asked whether he achieved his teaching goals, he replied that 
there was clear evidence that students understood the objective of the 
lesson and he could see this from the students’ responses 
c. when asked about the students’ responses on the activities, he replied 
that his students gave good responses on the activities because they 
knew what were expected from them. 
d. when asked about aspects of the lesson he was happy with, he replied 
that he was happy with his students’ responses. The students were 
active and asked many questions.      
e. when asked whether there was anything in the lesson that he would 
change if he had the opportunity to do it again, he replied that he was 
going to find out more suitable materials which correspond with the 
level of his students knowledge and skills. 
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After Teacher A had done reflection on the data above, he noted 
necessary points in his teacher diary in order to achieve his best 
performance. From the student feedback, there are things that could be 
improved such as the teacher should go beyond textbook, know when 
things are going wrong, praise and encourage students, and explain 
clearly when students do not understand. From the peer observer 
feedback, the teacher could praise and encourage students more and also 
encourage students to speak English. 
Furthermore, some comments on the data collected by Teacher A at 
class III P3 on August 20, 2003 are as follows: 
1. By eyeballing Teacher A’s self-evaluation scores and the students’ 
average scores on his teaching performance, most of his self-
evaluation scores are higher than his students’ average scores. 
2. Almost all the items of the self-evaluation meet the highest score = 4 
which means  very good except two of the items - enjoys teaching and 
is dedicated–have not achieved the highest score. This means that 
there is still an opportunity for him to upgrade these parts of his 
teaching performance so that the teacher himself will fully enjoy his 
teaching and be able to do his best. 
3. From the students’ average scores, we can see that they gave at least 
the average score = 3. This means all the items are at least good scores 
and many of them reach to very good scores. Even some of the 
students’ average scores approximately simulate to the teacher self-
evaluation scores, namely, conveys self-confidence, knows materials 
thoroughly, and speaks English fluently. Based on the students scores, 
the teacher could upgrade some items of the teaching performance, 
such as goes beyond the textbook, supplements curriculum, knows 
when things are wrong, and makes better preparation in order to 
achieve the highest scores based on the students’ views. 
4. The peer observer gave the same scores as the teacher self-evaluation. 
In other words, the peer-observer scores correspond with the teacher 
self-evaluation scores. 
 
Besides class III P3, Teacher A also used the self-evaluation model 
to monitor his teaching performance in  class III P4  on the same date 
(August 20, 2003) with another peer observer, Teacher C (a full-time 
English teacher of a public “SMU” in Surabaya/female/42 years old/ 
about 15 years teaching experience/an S1 graduate of Teacher Training 
College). 
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In class III P 4, Teacher A was teaching communicative activities 
within 2 lesson hours (2 x 45 minutes). The aim of his teaching was to 
develop students’ skill in building up grammatical and semantic sentences 
by the use of scrabble game. The stages of his teaching lesson were the 
pre-activity (10 minutes) where he explained clearly what students had to 
do and he also explained about the objective of the lesson, the main 
activities (70 minutes ) where students were playing a scrabble game and 
the teacher just monitored and gave some help if needed, and the post-
activity ( 10 minutes) where he collected all the works and solved the 
problems  together at the next meeting. 
After this session, Teacher A filled out his self-evaluation checklist 
and also asked his students to give feedback on his teaching performance 
by filling out the same assessment checklist. During the session, he also 
asked his colleague, Teacher C to observe his classroom by sitting in the 
class and filling out the same assessment checklist. And the scores of his 
self-evaluations, student feedback, and peer-observer feedback could be 
seen in the following table 4. 
Based on the data shown in the table 4, Teacher A conducted 
reflection on his teaching performance by using reflection questions. The 
results of his reflection are as follows: 
a. when asked about his satisfactory feeling of his teaching at class III P 4 
on August 20, 2003, Teacher A replied that he felt satisfied because the 
students enjoyed his lesson and more than 85% of the students in that 
session were able to write good sentences 
b. when asked whether he achieved his teaching goals, he replied that 
from the works the students handed in to him, they were aware of what 
was expected from them. 
c. when asked about the students’ responses to the activities, he replied 
that the students were happy and realized that English lesson could be 
fun and at the same time developed their language skills 
d. when asked about aspects of the lesson he was happy with, he replied 
that he was happy with almost all aspects of the lesson except some 
weaker students might make him sad. 
e. when asked whether there was anything in the lesson that he would 
change if he had the opportunity to do it again, he replied  that there 
was. He always tried to do things that could help his students develop 
their English by collecting more materials which were useful for 
communication activities. 
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Table 4.  The scores of Teacher A self-evaluation, III P4 student 
feedback (n=35), and peer-observer feedback by using a 
self-assessment scale designed by John Partington and 
Patria Luker (1984). 
The scores of 











1 Is well prepared 4 3.3 4 
2 Knows material thoroughly 4 3.9 4 
3 Enjoys teaching 3 3.4 3 
4 Speaks the language fluently 4 3.9 4 
5 Pleased to answer students' 
questions 
4 3.7 4 
6 Is dedicated 3 3.5 3 
7 Conveys self-confidence in 
the language 
4 4.0 4 
8 Praises and encourages 
students 
4 3.3 4 
9 Encourages students to speak 
the foreign language 
4 3.7 4 
10 Is positive and constructive in 
attitude to teach 
4 3.5 4 
11 Explains clearly when 
students do not understand 
4 3.5 4 
12 Is enthusiastic and animated 4 3.7 4 
13 Has practice with learning 
difficulties 
4 3.5 4 
14 Goes beyond textbook. 
Supplements curriculum. 
4 3.0 4 
15 Does not embarrass or belittle 
students when mistakes occur 
4 3.6 4 
16 Is not sarcastic or critical 4 3.3 4 
17 Has friendly, informal, 
relaxed classroom 
4 3.6 4 
18 Uses a great deal of variety in 
lesson planning 
4 3.7 4 
19 Accept ideas from students. Is 
open. 
4 3.6 4 
20 Knows when things are going 
wrong. Flexible 
4 3.1 4 
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After Teacher A had done reflection by using data above, he noted 
some important points in his teacher diary in order to improve his 
performance. From the student feedback, there were things that could be 
improved such as the teacher should go beyond textbook, know when 
things are going wrong, be well-prepared, praise and encourage students, 
and not be so sarcastic or critical and so on. 
The comments on the data collected by Teacher A on his teaching at 
class III P4 on August 20, 2003 are as follows: 
1. By eyeballing Teacher A’s self-evaluation scores and the students’ 
average scores on his teaching performance, most of his self-
evaluation scores are higher than the students’ average scores. 
2. Almost all the items of the self-evaluation meet the highest score = 4   
meaning very good except two of the items - enjoys teaching and is 
dedicated - haven’t achieved the highest score. This means that there is 
still an opportunity for him to upgrade these parts of his performance 
so that the teacher himself will  fully enjoy in his teaching and show 
his best dedication as a teacher who could do his best. 
3. As seen in the students’ average scores, we can see the students gave 
at least the average score 3. This means that all items are at least good 
scores and many of them could reach to very good scores. Even some 
of the students average scores approximately simulate to the teacher 
self-evaluation scores such as speaks English fluently, conveys self-
confidence, knows the materials thoroughly, and pleased to answer 
students’ questions. Based on the students’ scores, the teacher could 
upgrade some items of his teaching performance, for example goes 
beyond textbook, knows when things are going wrong, praises and 
encourages students, and explains clearly when students do not 
understand. 
4. The peer observer gave almost the same scores as the teacher self-
evaluation. In peer-observer opinion, most of the teacher performance 
were already very good ( score 4 ) except the teacher had to upgrade 
two items-praises and encourages students to speak English-in order 




1. There are some teacher self-evaluation models used to monitor 
language teachers’ performance in the classroom so that the teachers 
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could improve their own teaching performance for their professional 
development 
2. The instruments of the teacher self-evaluation models are the teacher 
self-evaluation checklist, the student feedback checklist, the peer-
observer feedback checklist, the teacher reflection and the teacher 
diary. And the teachers may choose their own alternative models and 
use these instruments several times so that they could see the progress 
or achievements by showing their efforts of using their self-evaluation 
models as authentic portfolio within a period of time (within one 
semester or one academic year). 
3. The teacher self-evaluation models as authentic portfolio are beneficial 
for the teachers to control their own teaching, to assess their own 
strengths and weaknesses in their own teaching, to help them identify 
and set their own realistic goals of teaching, and to help them make 
decisions on their teaching plans. 
4. These models also show the teachers’ efforts, progress, and 
achievements as well as the teachers’ holistic teaching performance in 
the classroom and help them to be collaborative and reflective teachers 
5. The teacher self-evaluation models as authentic portfolio are also 
beneficial for the school principals or the head of the department to 
know what the teachers have accomplished, to help their teachers 
realize the problematic aspects of the teacher  performance, to 
understand their teachers’ motivation, interest, strengths and 
weaknesses, to see the teachers’ profile of their teaching performance, 
to improve their teacher instructional plans, to praise teachers for their 
effective teaching strategies/techniques, and to evaluate the teachers’ 
performance for promotion 
6. Teacher self-evaluation models facilitate the teachers to be self-
directed learners and affect their schools to create self-learning 
atmosphere for professional development. 
7. These self-evaluation models as portfolios also help the teachers 
realize their own weaknesses and their students’ needs in order to 
encourage the teachers to change their unsuccessful ways of teaching 
or try out the other new ways so that they could find out the best 
solution for the problematic aspects of their teaching performance in 
the classroom. These will raise their awareness of their own teaching 
performance, motivate them to conduct action research on their 
classroom problems, and enhance the quality of their teaching 
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performance in the classroom. In other words, the teacher portfolio 
helps teachers become more aware of what they are doing in the 
classroom and also help them be sell-reflective about their own work. 
 
To sum up, the teacher self-evaluation model is relevant to language 
teachers who teach any language skills and want to improve their teaching 
performance in the classroom. It will also be effective if teachers do not 
only use it once but they want to try it in different periods of time and 
collect their data as portfolio in order to see the improvement/ 
progress/achievement as well as their weak-parts or lacks of their teaching 
performance. To be effective, teachers that use the teacher self-evaluation 
model have to reflect and analyze their weak-parts or lacks of their 
teaching performance and find out the alternative solutions for the 
following teaching, and then try it again and again. Moreover, the 
collaborative ways to get feedbacks from students and colleagues might 
contribute useful information/feedbacks for the teachers to improve their 
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